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This document outlines the complete storyline for the unit, Organization of Living Things: Body Invaders. If you purchased these 
resources in smaller bundles, please find the appropriate learning sequence in the document using the product titl 

Organization of Living Things: Body Invaders 

Storyline Summary 
Students will generate questions about viruses and their effects on the body by 
exploring the 1918 Spanish Flu.  Then they will dive deeper into what viruses are 
and how they “invade” to determine if they could be considered “alive.”  Students will 
develop their understanding of the characteristics of living things before focusing on 
the cell as the smallest unit said to be alive.  They will identify the differences 
between prokaryotic and eukaryotic cells and then focus on the structures in 
eukaryotic cells and their functions.  
 
Students will then move on to body systems -- first participating in a simulation that 
models the spread of disease and then exploring how the immune system protects 
the body from invaders.  Students move on to the circulatory system - studying its 
organs and then gaining an understanding of the organization of the body from cells 
to tissues to organs and organ systems. Through a hands-on lab, students will tie 
the circulatory system to the respiratory system, collecting evidence that organ 
systems work together. They will reinforce this idea by looking at six major organ 
systems and obtaining information about how they work together.  They will return 
their focus to the immune system and its response to viruses to tie back to the 
anchor phenomenon in preparation for the unit assessment. 
 
The unit assessment addresses elements of MS-LS1-1 and MS-LS1-2 (which were 
already assessed earlier in the unit) and fully addresses MS-LS1-3.  Students are 
presented with a case of an H5N1 influenza variant and must explain how the virus 
infected the individual (at the cellular level) and how that infection resulted in the 
failure of organs and organ systems.  

MS-LS1-1 
MS-LS1-2 
MS-LS1-3 

Anchor Phenomenon:  
Spanish Flu 1918 
 

Engage Activity 
Purple Death: The Mysterious Spanish 
Flu of 1918  



© IExploreScience LLC www.iExploreScience.com 

Students will read p. 1-6 of Purple Death 
and generate questions about the flu to 
launch the unit.  
 
(Additional Resources To Consider: 
https://www.youtube.com/watch?v=u7xlGcLG
Tu8)  

Sequence 1: Characteristics of Living Things 

MS-LS1-1 Conduct an investigation to provide 
evidence that living things are made of cells; 
either one cell or many different numbers and 
types of cells. [Clarification Statement: 
Emphasis is on developing evidence that living 
things are made of cells, distinguishing between 
living and non-living things, and understanding 
that living things may be made of one cell or 
many and varied cells.] 

LS1.A: Structure and Function 
All living things are made up of cells, which is the 
smallest unit that can be said to be alive. An 
organism may consist of one single cell 
(unicellular) or many different numbers and types 
of cells (multicellular). 

Planning and Carrying Out Investigations 
Planning and carrying out investigations in 6-8 
builds on K-5 experiences and progresses to 
include investigations that use multiple variables 
and provide evidence to support explanations or 
solutions. 

- Conduct an investigation to produce data 
to serve as the basis for evidence that 
meet the goals of an investigation. 

 
 
Scale, Proportion, and Quantity 
Phenomena that can be observed at one scale 
may not be observable at another scale. 

02 Phenomenon: Viruses Attack! 
> Video Analysis: Viruses Attack 
Students will watch three short videos (seen 
again in Is It Alive?) about viruses 
(specifically the flu virus) to generate 
questions and ideas about whether or not 
viruses are “alive” and what it means to be 
“alive.” Students can record their ideas in 
their notebooks, on poster paper, a digital 
question board, etc. Students should record 
their individual ideas before then discussing 
ideas and questions as a class.  
 

Objectives: 
→ Students will make observations about 
viruses and what it means to be “alive.” 
→ Students will ask questions about viruses.  

Asking Questions and Defining Problems 
 
Patterns 
 

https://www.youtube.com/watch?v=u7xlGcLGTu8
https://www.youtube.com/watch?v=u7xlGcLGTu8
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*Phenomena and Formative Assessments (noted here 
in red) do not include additional instructions or student 
worksheets. They are short activities designed to 
segue students from one sequence to the next. Carry 
out the tasks in whatever way works best for your 
students and resources.  

03 Is It Alive? 
>> Students will sort cards with images into 
two categories - living and non-living - and 
document their choices and reasoning to 
identify “rules” for each category. 

Objectives: 
→ I can identify some characteristics of living 
things. 

Obtaining, Evaluating, and Communicating 
Information 
 
Patterns 

>> “All About Viruses” Station Rotations 
Students will learn about viruses by rotating 
through four stations (Viruses Attack, How 
Viruses Reproduce, How The Influenza Virus 
Adapts, Identifying the Characteristics of 
Life). Students will use the information 
obtained at these stations to collect evidence 
in order to make and revise claims regarding 
whether or not viruses are alive. 

Objectives 
→ I can identify the characteristics of living 
things. 
→ I can collect evidence to make a claim in 
response to the question, Are viruses alive?  

Obtaining, Evaluating, and Communicating 
Information 
 
Patterns 

>> Are Viruses Alive? 
Students will use the information they 
obtained to construct an argument in 
response to the question, Are viruses alive? 

Objectives 
→ I can use the characteristics of life to 
engage in argument from evidence about 
whether or not viruses are alive. 

Obtaining, Evaluating, and Communicating 
Information 
Engaging in Argument From Evidence 
 
Patterns 

 

Sequence 2: Prokaryotic and Eukaryotic Cells 

MS-LS1-1 Conduct an investigation to provide 
evidence that living things are made of cells; 
either one cell or many different numbers and 
types of cells. [Clarification Statement: 
Emphasis is on developing evidence that living 
things are made of cells, distinguishing between 
living and non-living things, and understanding 

LS1.A: Structure and Function 
All living things are made up of cells, which is the 
smallest unit that can be said to be alive. An 
organism may consist of one single cell 
(unicellular) or many different numbers and types 
of cells (multicellular). 

Planning and Carrying Out Investigations 
Planning and carrying out investigations in 6-8 
builds on K-5 experiences and progresses to 
include investigations that use multiple variables 
and provide evidence to support explanations or 
solutions. 

- Conduct an investigation to produce data 
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that living things may be made of one cell or 
many and varied cells.] 

to serve as the basis for evidence that 
meet the goals of an investigation. 

 
 
Scale, Proportion, and Quantity 
Phenomena that can be observed at one scale 
may not be observable at another scale. 

04 Phenomenon: Causes of Infectious 
Disease 
> Tradebook Analysis: What Are Germs? 
As a class, read “What Are Germs?” (by 
Katie Daynes), focusing particularly on the 
first page and its flaps, which introduce 
viruses and bacteria.  You may choose to 
read the rest as well. Discuss what students 
know about viruses and bacteria, comparing 
the two.  To add additional complexity, you 
may want to introduce amoebas and prions 
as additional pathogens. 
 
Additional Resources To Consider: 
Amoebas: 
https://www.webmd.com/brain/brain-eating-a
moeba#1-2 
Prions: 
http://www.prionalliance.org/2013/11/26/what
-are-prions/ 

Objectives: 
→ Students will make observations to 
compare and contrast the causes of 
infectious disease (some “living” and some 
not). 
→ Students will ask questions about the 
differences between these pathogens.  

Asking Questions and Defining Problems 
 
Structure and Function 
 

05 Prokaryotic and Eukaryotic Cells 
>> Exploring Cells 
Students will examine cells from a variety of 
living things under a microscope.  

Objectives 
→ I can carry out an investigation to provide 
evidence that all living things are made of 
cells. 

Planning and Carrying Out Investigations 
Asking Questions and Defining Problems 
 
Scale, Proportion, and Quantity 

>> Sorting Cells 
Students will sort images of cells to identify 
similarities and differences between cells 
and categorize these into two groups. 

Objectives 
→ I can identify similarities and differences 
between cells. 

Obtaining, Evaluating, and Communicating 
Information 
 
Scale, Proportion, and Quantity 

https://www.webmd.com/brain/brain-eating-amoeba#1-2
https://www.webmd.com/brain/brain-eating-amoeba#1-2
http://www.prionalliance.org/2013/11/26/what-are-prions/
http://www.prionalliance.org/2013/11/26/what-are-prions/
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Patterns 

>> Prokaryotic and Eukaryotic Cells 
Students will watch a video to solidify their 
understanding of the differences between 
prokaryotic and eukaryotic cells. They will 
apply their understanding to a card sort. 

Objectives 
→ I can identify similarities and differences 
between prokaryotic and eukaryotic cells. 

Obtaining, Evaluating, and Communicating 
Information 
 
Scale, Proportion, and Quantity 
Patterns 

06 Formative Assessment: Causes of 
Infectious Disease 
> Comparing “Germs” 
Students will examine MedMyst Magazine: 
Infectious Disease, particularly pages 3-4. 
They will use this information and what they 
have learned about different types of cells, to 
discuss why different infectious agents must 
be treated differently. 
 
MedMyst Magazine: 
http://webadventures.rice.edu/games/301/m
aterials/Magazine-301.pdf 
 
Discussion/Written Response Task: 
You woke up with a runny nose, sneezing, 
and a low fever. You decide to get checked 
out by the doctor.  After the doctor examines 
you, the doctor recommends rest and fluids. 
They don’t prescribe you any medication. 
Why not? Use what you have learned about 
the characteristics of life, viruses, 
eukaryotes, prokaryotes, and pathogens in 
general to answer the question. 

Objectives: 
→ Students will apply what they have 
learned about pathogens (those living and 
non-living) to explain why diseases are 
treated differently. 

Asking Questions and Defining Problems 
 
Structure and Function 
 

 

Sequence 3: Plant and Animal Cells 

http://webadventures.rice.edu/games/301/materials/Magazine-301.pdf
http://webadventures.rice.edu/games/301/materials/Magazine-301.pdf
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MS-LS1-2 Develop and use a model to 
describe the function of a cell as a whole and 
ways the parts of cells contribute to the 
function. [Clarification Statement: Emphasis is 
on the cell functioning as a whole system and the 
primary role of identified parts of the cell, 
specifically the nucleus, chloroplasts, 
mitochondria, cell membrane, and cell wall.] 
[Assessment Boundary: Assessment of organelle 
structure/function relationships is limited to the 
cell wall and cell membrane. Assessment of the 
function of the other organelles is limited to their 
relationship to the whole cell. Assessment does 
not include the biochemical function of cells or 
cell parts.] 

LS1.A: Structure and Function 
Within cells, special structures are responsible for 
particular functions, and the cell membrane forms 
the boundary that controls what enters and 
leaves the cell. 

Developing and Using Models 
Modeling in 6–8 builds on K–5 experiences and 
progresses to developing, using, and revising 
models to describe, test, and predict more 
abstract phenomena and design systems. 

- Develop and use a model to describe 
phenomena. 

 
 
Structure and Function 
Complex and microscopic structures and 
systems can be visualized, modeled, and used to 
describe how their function depends on the 
relationships among its parts, therefore complex 
natural structures/systems can be analyzed to 
determine how they function. 

07 Phenomenon: Water Can Kill 
> Discussion 
Choose an example of a “water overdose” 
(see resources below) and discuss how it 
might be possible for water - something we 
need to survive - to actually lead to the death 
of an organism.  After discussing the human 
examples, ask students to consider what 
might happen to other organisms - like 
plants. Sea level rise (salty water) has 
negative impacts on plant growth. Why might 
that be?  
 
Additional Resources To Consider: 
Scientiic American Article: 
https://www.scientificamerican.com/article/str
ange-but-true-drinking-too-much-water-can-k
ill/ 
Sea Level Rise and Agriculture: 
https://phys.org/news/2017-01-food-threaten
ed-sea-level.html 

Objectives: 
→ Students will ask questions about how 
water (a necessity for life) can potentially 
negatively impact organisms.  

Asking Questions and Defining Problems 
 
Scale, Proportion, and Quantity 
 

https://www.scientificamerican.com/article/strange-but-true-drinking-too-much-water-can-kill/
https://www.scientificamerican.com/article/strange-but-true-drinking-too-much-water-can-kill/
https://www.scientificamerican.com/article/strange-but-true-drinking-too-much-water-can-kill/
https://phys.org/news/2017-01-food-threatened-sea-level.html
https://phys.org/news/2017-01-food-threatened-sea-level.html
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08 Plant and Animal Cells 
>> Investigating Cell Structures 
Students will examine plant and animal cells 
under a microscope to identify similarities 
and differences. 

Objectives 
→ I can compare and contrast plant and 
animal cells to identify similarities and 
differences. 

Planning and Carrying Out Investigations 
 
Structure and Function 

>> Understanding Cell Structures 
Students will use web resources to identify 
the structures in plant and animal cells and 
describe the role of each.  

Objectives 
→ I can identify important structures in plant 
and animal cells and describe how they 
contribute to cellular function. 

Obtaining, Evaluating, and Communicating 
Information 
 
Scale, Proportion, and Quantity 

>> Modeling The Cell Membrane 
Students will create a basic model of the cell 
membrane to understand how it supports 
healthy cell function.  

Objectives 
→ I can use a model to illustrate how the cell 
membrane supports healthy cell function. 

Developing and Using Models 
 
Structure and Function 

>> Cell Construction 
Students will use an online simulation to 
construct a cell and in the process, identify 
and understand the role of cellular structures 
in healthy cell function. 

Objectives 
→ I can identify important structures in plant 
and animal cells and describe how they 
contribute to cellular function. 

Obtaining, Evaluating, and Communicating 
Information 
 
Scale, Proportion, and Quantity 
Structure and Function 

>> Constructing A Cell Membrane 
(Engineering Challenge) 
Students will design and test a model of a 
cell membrane to allow for passive and 
active transport. 

Objectives 
→ I can create a model to illustrate how the 
cell membrane supports healthy cell 
function. 

Developing and Using Models 
Planning and Carrying Out Investigations 
 
Structure and Function 

>> The Cell As A System 
Students will demonstrate their 
understanding of the cell as a system by 
comparing it to other familiar systems. 

Objectives 
→ I can illustrate how the parts of a cell work 
as a system by comparing them to other 
systems. 

Constructing Explanations and Designing 
Solutions 
 
Systems and System Models 

09 Formative Assessment: Cell Membrane 
and Survival 
Students will discuss how the cell membrane 
is necessary to protect cells -- from disease, 

Objectives: 
→ Students will engage in argument from 
evidence for the importance of the cell 
membrane to the survival of cells.  

Asking Questions and Defining Problems 
 
Structure and Function 
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from environmental impacts, etc. Students 
should use evidence from activities to argue 
the importance of the cell membrane to 
survival of organisms. They may also want to 
draw from the resources provided below. 
 
Additional Resources To Consider: 
Cholera: 
https://bigpictureeducation.com/biology-behi
nd-cholera 
Cystic Fibrosis: 
https://kidshealth.org/en/parents/cf.html 

   

Assessment: Sequence 2 & 3 

MS-LS1-1 Conduct an investigation to provide 
evidence that living things are made of cells; either 
one cell or many different numbers and types of 
cells. [Clarification Statement: Emphasis is on 
developing evidence that living things are made of 
cells, distinguishing between living and non-living 
things, and understanding that living things may be 
made of one cell or many and varied cells.] 
 
MS-LS1-2 Develop and use a model to describe the 
function of a cell as a whole and ways the parts of 
cells contribute to the function. [Clarification 
Statement: Emphasis is on the cell functioning as a 
whole system and the primary role of identified parts of 
the cell, specifically the nucleus, chloroplasts, 
mitochondria, cell membrane, and cell wall.] 
[Assessment Boundary: Assessment of organelle 
structure/function relationships is limited to the cell wall 
and cell membrane. Assessment of the function of the 
other organelles is limited to their relationship to the 
whole cell. Assessment does not include the 
biochemical function of cells or cell parts.] 

LS1.A: Structure and Function 
All living things are made up of cells, which is the 
smallest unit that can be said to be alive. An organism 
may consist of one single cell (unicellular) or many 
different numbers and types of cells (multicellular). 
 
LS1.A: Structure and Function 
Within cells, special structures are responsible for 
particular functions, and the cell membrane forms the 
boundary that controls what enters and leaves the cell. 

Planning and Carrying Out Investigations 
Planning and carrying out investigations in 6-8 builds 
on K-5 experiences and progresses to include 
investigations that use multiple variables and provide 
evidence to support explanations or solutions. 

- Conduct an investigation to produce data to 
serve as the basis for evidence that meet the 
goals of an investigation. 

 
 
Developing and Using Models 
Modeling in 6–8 builds on K–5 experiences and 
progresses to developing, using, and revising models 
to describe, test, and predict more abstract 
phenomena and design systems. 

- Develop and use a model to describe 
phenomena. 

 
Scale, Proportion, and Quantity 
Phenomena that can be observed at one scale may 
not be observable at another scale. 
 
Structure and Function 
Complex and microscopic structures and systems can 
be visualized, modeled, and used to describe how their 
function depends on the relationships among its parts, 

https://bigpictureeducation.com/biology-behind-cholera
https://bigpictureeducation.com/biology-behind-cholera
https://kidshealth.org/en/parents/cf.html
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therefore complex natural structures/systems can be 
analyzed to determine how they function. 

10A Cells Assessment (Part 1) Objectives 
→ I can carry out an investigation to provide 
evidence to support the claim: All living 
things are made of cells and cells are the 
smallest unit that can be said to be alive. 
→ I can describe the role of engineering and 
technology in allowing for advances in our 
understanding of cells. 
→ I can evaluate my evidence to determine 
if I have met the goals of my investigation.  

Planning and Carrying Out Investigations 
 
Scale, Proportion, and Quantity 

10B Cells Assessment (Part 2) Objectives 
→ I can develop models to explain 
phenomena, including all and only relevant 
components. 
→ I can explain how the components in my 
model are connected. 
→ I can use my model to explain why a 
phenomenon occurred.  
→ I can use my model to describe the key 
differences between plant and animal cells. 

Developing and Using Models 
 
Structure and Function 

   

Sequence 4: Body Systems 
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Use argument supported by evidence for how 
the body is a system of interacting 
subsystems composed of groups of cells. 
[Clarification Statement: Emphasis is on the 
conceptual understanding that cells form tissues 
and tissues form organs specialized for particular 
body functions. Examples could include the 
interaction of subsystems within a system and 
the normal functioning of those systems.] 
[Assessment Boundary: Assessment does not 
include the mechanism of one body system 
independent of others. Assessment is limited to 
the circulatory, excretory, digestive, respiratory, 
muscular, and nervous systems.] 

LS1.A: Structure and Function 
In multicellular organisms, the body is a system 
of multiple interacting subsystems. These 
subsystems are groups of cells that work 
together to form tissues and organs that are 
specialized for particular body functions. 
 

Engaging in Argument from Evidence 
Engaging in argument from evidence in 6–8 
builds on K–5 experiences and progresses to 
constructing a convincing argument that supports 
or refutes claims for either explanations or 
solutions about the natural and designed 
world(s). 

- Use an oral and written argument 
supported by evidence to support or 
refute an explanation or a model for a 
phenomenon. 

 
 
Systems and System Models 
Systems may interact with other systems; they 
may have sub-systems and be a part of larger 
complex systems. 
 

11 Phenomenon: Brain Eating Amoeba 
> Text Analysis 
Students will read a text about brain eating 
amoebas and record their observations 
about amoebas and their effects on the 
body. Then, they will organize their notes 
into “initial effects of the organism,” 
“response of the body,” and subsequent 
“effects on the body.” Finally, students will 
generate questions to investigate about the 
body’s response to pathogens, particulary 
how it defends itself.  
 
Additional Resources To Consider: 
Brain Eating Amoeba: 
https://www.livescience.com/66083-why-brai
n-eating-amoeba-is-deadly.html 

Objectives: 
→ Students will ask questions about the 
impacts of pathogens on the body as a 
whole and its defense systems. 

Asking Questions and Defining Problems 
 
Cause and Effect 
 

12 Infectious Disease and Body Systems 
Students will participate in a simulation to 

Objectives 
→ I can generate ideas about how diseases 

Asking Questions and Defining Problems 
Obtaining, Evaluating, and Communicating 

https://www.livescience.com/66083-why-brain-eating-amoeba-is-deadly.html
https://www.livescience.com/66083-why-brain-eating-amoeba-is-deadly.html
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model disease transmission (Pass It On) and 
then use web resources to learn how the 
body protects itself from invaders that cause 
disease (How Does The Immune System 
Work?). 

spread and how the body protects itself from 
disease. 
→ I can describe how the immune system 
works with other body systems to protect the 
body from invaders that cause disease. 

Information 
 
Cause and Effect 

13 Exploring The Circulatory System 
Students will first examine the parts of the 
circulatory system via a card set to construct 
a model of the circulatory system and 
describe how each part works together to 
carry out the function of the system 
(Exploring The Circulatory System).  Then, 
students will examine the cells and tissues of 
the circulatory system to collect evidence to 
support the claim that cells and tissues work 
together to form organs -like the heart 
(Exploring Cells and Tissues of the 
Circulatory System).  

Objectives 
→ I can develop a model to illustrate how the 
organs of the circulatory system work 
together to transport blood and materials 
throughout the body. 
→ I can collect evidence to support the claim 
that specialized tissues make up organs. 

Developing and Using Models 
Engaging In Argument From Evidence 
 
Structure and Function 
Systems and System Models 

>> Understanding The Circulatory System 
Students will use web resources to clarify 
their understanding of the relationship 
between cells, tissues, and organs. Students 
will apply what they have learned about the 
circulatory system to explain phenomena. 

Objectives 
→ I can obtain information about cells, 
tissues, organs, and organ systems. 
→ I can apply my understanding of the 
circulatory system to explain phenomena. 

Obtaining, Evaluating, and Communicating 
Information 
Constructing Explanations and Designing 
Solutions 
 
Structure and Function 
Systems and System Models 

14 Modeling Organ Systems (The 
Circulatory System) 
Students will use web resources to clarify 
their understanding of the relationship 
between cells, tissues, and organs by 
developing models of a tissue (blood) and an 
organ (the heart). 

Objectives 
→ I can obtain information about cells, 
tissues, organs, and organ systems. 
→ I can apply my understanding of the 
circulatory system to explain phenomena. 

Developing and Using Models 
 
Structure and Function 
Systems and System Models 

15 Investigating The Body As A System Objectives Asking Questions and Defining Problems 
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Students will first participate in a mini-lab to 
explore the connection between the 
circulatory system and the respiratory 
system. Then, students will design and carry 
out an investigation to understand what 
factors (activity type, environment, physical 
characteristics, etc) affect the functioning of 
the circulatory and respiratory systems. 

→ I can use evidence to illustrate the 
connection between the respiratory and 
circulatory systems. 
→ I can ask questions about the factors that 
contribute to the function of the circulatory 
and respiratory systems. 
→ I can design an investigation to examine 
the factors that contribute to the function of 
the circulatory and respiratory systems.  

Planning and Carrying Out Investigations 
 
Cause and Effect 
Systems and System Models 

16 Organ System Interactions 
Students will examine a card set to create a 
concept map that illustrates how the body’s 
major organ systems work together.  

Objectives 
→ I can describe how the body’s organ 
systems interact. 
→ I can use evidence to illustrate that the 
body is a system of interacting subsystems.  

Developing and Using Models 
 
Systems and System Models 

17 Formative Assessment: What The Flu 
Does To Your Body 
Students will analyze a text and construct an 
explanation for the body’s response to the flu 
virus, identifying how symptoms of the flu 
result from organ system interactions. 
Students should utilize information from the 
text, as well as what they have learned about 
the circulatory and respiratory systems.  
 
Additional Resources To Consider: 
What The Flu Does To Your Body: 
http://theconversation.com/what-the-flu-does
-to-your-body-and-why-it-makes-you-feel-so-
awful-91530 
Flu Symptoms: 
https://www.mayoclinic.org/diseases-conditio
ns/flu/symptoms-causes/syc-20351719 

Objectives: 
→ Students will explain how the body 
responds to the flu virus, supplementing 
information in a text with what they have 
learned about the circulatory, respiratory, 
and immune systems.  

Asking Questions and Defining Problems 
 
Structure and Function 
Cause and Effect 
 

   

http://theconversation.com/what-the-flu-does-to-your-body-and-why-it-makes-you-feel-so-awful-91530
http://theconversation.com/what-the-flu-does-to-your-body-and-why-it-makes-you-feel-so-awful-91530
http://theconversation.com/what-the-flu-does-to-your-body-and-why-it-makes-you-feel-so-awful-91530
https://www.mayoclinic.org/diseases-conditions/flu/symptoms-causes/syc-20351719
https://www.mayoclinic.org/diseases-conditions/flu/symptoms-causes/syc-20351719
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Assessment: Sequence 4 

Use argument supported by evidence for how 
the body is a system of interacting 
subsystems composed of groups of cells. 
[Clarification Statement: Emphasis is on the 
conceptual understanding that cells form tissues 
and tissues form organs specialized for particular 
body functions. Examples could include the 
interaction of subsystems within a system and 
the normal functioning of those systems.] 
[Assessment Boundary: Assessment does not 
include the mechanism of one body system 
independent of others. Assessment is limited to 
the circulatory, excretory, digestive, respiratory, 
muscular, and nervous systems.] 

LS1.A: Structure and Function 
In multicellular organisms, the body is a system 
of multiple interacting subsystems. These 
subsystems are groups of cells that work 
together to form tissues and organs that are 
specialized for particular body functions. 
 

Engaging in Argument from Evidence 
Engaging in argument from evidence in 6–8 
builds on K–5 experiences and progresses to 
constructing a convincing argument that supports 
or refutes claims for either explanations or 
solutions about the natural and designed 
world(s). 

- Use an oral and written argument 
supported by evidence to support or 
refute an explanation or a model for a 
phenomenon. 

 
 
Systems and System Models 
Systems may interact with other systems; they 
may have sub-systems and be a part of larger 
complex systems. 
 

18 Body Invaders: Organ Systems 
Assessment 

Objectives 
→ I can develop models to explain 
phenomena, including all and only relevant 
components. 
→ I can make a claim that the body is a 
system of interacting subsystems composed 
of groups of cells to explain a phenomenon. 
→ I can use evidence to support my claim. 
→ I can evaluate the strengths and 
weaknesses of the evidence. 

Developing and Using Models 
Engaging in Argument from Evidence 
 
Structure and Function 
Systems and System Models 

 


